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Overview

In recent years, the College has formalized its commitment to cultivating outstanding teachers and scholars.  Adopted in 2000, the College’s mission statement refers to faculty as “teacher-scholars,” and throughout transformation, that description has guided campus discussion and policy.  The Committee on Faculty Affairs made the teacher-scholar model the cornerstone of its 2004 recommendations for transforming faculty work, stating that “TCNJ embraces the model of a professor as teacher-scholar.  A serious and continuing commitment to scholarship complements and enriches teaching of the first order.”  The 2005 report on Tenure and Promotion returned to this language in praising the pedagogical value of “the scholarly and creative enterprise.”  Created by the Office of Academic Affairs, the Guiding Principles for Faculty Work and Development defines the "accomplished and engaged teacher-scholar" as someone who "continues to grow as a disciplinary expert, pursuing a productive program of scholarly research or creative endeavor."  A standing charge to the Committee on Planning and Priorities has been to make “excellence in scholarship and academic ideals” manifest in academic planning.
 


The question this Task Force explores is what the term “teacher-scholar” should mean at The College of New Jersey, both now and in the future.  Given TCNJ’s history as a teaching institution and its consistent examination of how to improve teaching (most recently through initiatives regarding curricular design, curricular transformation, and the gathering of Best Practice documents), this report emphasizes the need to develop a shared understanding of scholarship in trying to define the role of faculty members as teacher-scholars.  After a discussion of the term’s history and its relevance to TCNJ, we propose a set of principles and recommendations which we hope will foster a more vibrant, intellectual community, one built around a shared commitment to scholarly inquiry.

History

The term teacher-scholar derives from Ernest Boyer's landmark report Scholarship Reconsidered: Priorities of the Professoriate (1990).  Boyer set out four distinct kinds of scholarship with the suggestion that higher education learn to recognize these categories and acknowledge the impact that they have on different kinds of institutions: Scholarship of Discovery, Scholarship of Integration, Scholarship of Application, and Scholarship of Pedagogy.  Boyer's concept was picked up enthusiastically by many institutions, but particularly by comprehensive colleges and universities with modest research traditions.  Such schools warmly embraced Boyer’s attempt to broaden the definition of scholarship to include faculty activities that focused on classroom applications and pedagogy.  

Boyer’s report also aroused a number of critics, among them faculty at highly-competitive, primarily undergraduate institutions.  These critics feared that Boyer's all-encompassing, inclusive view of scholarship would result in an erosion of support for faculty engaged in traditional forms of research.  Michael P. Doyle, a professor of chemistry at Trinity University (TX), questioned Boyer’s belief that one could simply redefine teaching as scholarship.  Doyle states: “None of Boyer’s descriptive comments on ‘the scholarship of teaching’ have convinced me that there is the same distinguishing innovation in classroom teaching as in what can be universally regarded as innovative research.”
  Eric J. Ziolkowski, a professor of religion at Lafayette College, objected to the arbitrary divisions created by Boyer’s categories and worried that they would weaken the research performed at budget-constrained liberal arts institutions:  “No less so than universities,” he wrote, “colleges should consider it part of their own essential missions to foster a passionate pursuit of scholarship among faculty and students.”  Ziolkowski called upon colleges to free themselves of “the deterministic notion” that their undergraduate setting would result in a model of scholarship distinct from their university counterparts.
  

With its strong commitment to excellent teaching and its heritage as a leader in the field of education, TCNJ seemed a natural fit for Boyer’s broad classification of scholarship that includes the researcher who is rooted in pedagogy.  A 1995 TCNJ document authored by Claire A. Hardgrove and Nancy Freudenthal that appears in the TCNJ Faculty Handbook cites Boyer extensively in privileging the concept of "Scholarship in Support of Teaching.”  “If the primary mission of an institution is undergraduate education,” the document concludes, “then its demands for faculty scholarship should be clearly linked to that mission.”  This document was never formally adopted by the faculty, but its argument for favoring pedagogically-based scholarship appears to have had a wide impact.  The 1997 Promotions Document states as a basis for promotion that “Scholarly/creative/professional activity is given particular weight if it is linked to effective teaching.  It should support the mission of The College, an important part of which is to integrate scholarly activity with the instruction of students” (3). As of this writing, the 1997 Promotions Document remains in effect, and this concept is reflected in some recently developed departmental disciplinary guidelines.

The attempt to fuse teaching and scholarship has had an important impact on TCNJ.   Faculty committed to pedagogical research have achieved an enviable fusion of their professional responsibilities, one in which reflective practice and scholarly analysis become part of the same academic discourse.   Faculty who have found ways to involve their students in community-based research or who have engaged them in collaborative forms of scholarship have explicitly demonstrated and promoted the value of intellectual inquiry.   These activities have opened up the process of scholarship, creating a seamless relationship between teaching and research.   
There is significant untapped potential in the various kinds of student-centered research, and the College must continue to encourage and support such work.  At the same time, however, the Task Force believes that it is time to adopt a more inclusive, dynamic model of the teacher-scholar at TCNJ, one that acknowledges the many faculty for whom collaborative work is impractical and that builds on the College’s many changes since 1995.  
Re-valuing the Teacher-Scholar
The term teacher-scholar has been defined so broadly and appropriated by so many different institutions that its content has nearly been rendered meaningless.  (Consider that institutions as disparate as Carolina Coastal University and the University of Illinois trumpet their commitment to the teacher-scholar.)   

Although clearly overburdened, the term is perhaps most useful in describing faculty at the kind of highly-competitive, primarily undergraduate institutions that TCNJ lists as its aspirant peers.  Villanova, Bucknell, Lafayette, and the University of Richmond are just a few of the institutions that have affirmed their commitment to the teacher-scholar model, a model that is clearly distinct from “scholarship in support of teaching.”
Embedded in the notion of the teacher-scholar is the belief that excellent scholarship is beneficial to the quality of an intellectual community – whether or not that scholarship involves students directly.  The Task Force believes that the faculty’s commitment to scholarly, creative, and professional activities will strengthen and enhance the College's focus on undergraduate education.  
There are numerous educational benefits to having faculty engaged in scholarship.  Teacher-scholars have a firm and advanced command of the material; they introduce students to controversies within their fields and to interdisciplinary connections;  they create assignments that encourage students to be scholars themselves; they mentor students who view themselves as the initiators of inquiry rather than the subject of inquiry alone; they offer manifold opportunities for students to pursue their own scholarship; and they connect students to broad academic and professional circles which can help with internships, jobs, and opportunities for graduate study; and perhaps most significantly, they model how to be lifelong learners who actively contribute to the production of knowledge and the expansion of intellectual inquiry.  
In sum, teacher-scholars are vital to a vibrant intellectual community – the kind of community realized by outstanding undergraduate institutions.  
Vision

The adoption of the teacher-scholar model signals an important cultural shift for TCNJ.  Although the documents we cite in the Overview attest to the College's commitment to excellent scholarship, that commitment needs to become more fully acculturated into campus life.  The desire to pursue an ambitious scholarly program must become normalized into the notion of what it means to be a faculty member at TCNJ.  

The challenge facing the College is how to create a scholarly ecosystem in which varied forms of excellence can thrive.  The College needs equally to support teachers who are engaged in traditional scholarship as well as those whose scholarship directly involves students.  A vibrant academic community will include faculty who contribute to the growth in knowledge, who bridge the gap between theory and practice, and who study pedagogical strategies that enhance student learning.   A community of active and accessible teacher-scholars will give students ample opportunities to engage in their own scholarship, to participate in faculty scholarship, and to understand how scholarship takes place on a national and international level.  Such a community would foster interdisciplinary conversation among students and faculty, crossing the borders that separate department from department and academic from residential life.  Such a community would recognize that the regular celebration of student and faculty achievement will give it a stronger sense of identity and make it increasingly attractive to potential students, faculty, and employers.  
A Summary of Principles


In moving to a teacher-scholar model from an earlier time on our campus when scholarly activity may have been viewed as less essential, the following challenges and issues must be addressed:  1) departments and disciplines must better define and document scholarly expectations for faculty in line with the College Promotion and Tenure documents; 2) in defining scholarship, we must determine our values and expectations in comparison with or distinguished from institutions that have a core research mission; 3) the TCNJ culture must develop a cohesive understanding of the teacher-scholar; and 4) to promote the teacher-scholar ideal, the TCNJ culture must encourage, celebrate, and recognize significant faculty and student accomplishments related to scholarly activities.

We have distilled these challenges into three key principles, upon which we have based our recommendations.

1)  The College must provide an environment in which faculty can be excellent teachers and excellent scholars.  Faculty must strive to achieve the kind of distinction that will both impact their fields and bring recognition to the College.  
2)  TCNJ should respect and support a wide range of scholarly endeavors and methodologies.  These include, but are not limited to, creative work, performance, traditional scholarship, web-based scholarship, community-based research, scholarship that involves students, and scholarship rooted in pedagogy.  

3)  The College should raise the profile of faculty and student scholarship to both its internal and external constituencies.  


Principles and Recommendations

I.   The College must provide an environment in which faculty can be excellent teachers and excellent scholars.  Faculty must strive to achieve the kind of distinction that will both impact their fields and bring recognition to the College.  


1) The College should create and adequately fund a Center for Teaching and Learning.  The Center should offer workshops and consultations for faculty seeking to improve their teaching outside the already established practice of departmental review.  The Center should provide an interdisciplinary home for the scholarship of teaching, encouraging faculty to share new pedagogical approaches.  


2) Departmental Teaching Evaluations should focus not simply on the presentation or command of material but on the faculty member’s ability to challenge students as scholars.  A review of course assignments, for example, would help departments learn the extent to which students are being addressed as scholars.


3) Faculty must develop a tradition of peer-mentoring for both teaching and scholarship.


4) The teacher-scholar model can be compromised by the overuse of adjuncts.  Additional full-time faculty lines would be an effective, although perhaps prohibitively expensive, means to reduce overuse of adjunct faculty.  Even as the College seeks to decrease its reliance on adjunct faculty, it should, to the extent that it is possible, seek only to hire new adjuncts who have a scholarly or creative background. 


5) The College and its faculty face a number of difficulties when searching for adequate benchmarks for evaluating scholarship.  The College's limited internal resources and modest sabbatical program put it at a significant disadvantage when compared to faculty at our aspirant peers.  Similarly, the short tenure clock has dictated that the scholarly potential of junior faculty is evaluated after only three and a half years.  This has resulted in an unfortunate climate in which getting several articles into print is sometimes seen as being more important than developing a quality program of scholarship that will yield results for many years.   

The College and its faculty should study the scholarly expectations at schools such as Bucknell, Lafayette, Lehigh, Dickinson, and Villanova, all of which have affirmed their commitment to excellence in both teaching and scholarship.  TCNJ will have to modify the benchmarks established by these institutions, particularly in evaluating tenure applications.  Over the long term, however, the career arc of a TCNJ professor should resemble that of faculty at institutions whose admissions profile and teaching load are comparable to the College's.  The quality of scholarship produced at TCNJ (if not the quantity) should resemble that of other highly-competitive institutions dedicated to providing an outstanding undergraduate education.  

II.   TCNJ should respect and support a wide range of scholarly endeavors and methodologies.  These include, but are not limited to, creative work, performance, traditional scholarship, web-based scholarship, community-based research, scholarship that involves students, and scholarship rooted in pedagogy. 
1) Departments need to articulate their scholarly expectations for new faculty members.  These expectations may vary from position to position, as departments may want to hire different kinds of scholars for different positions.  Expectations should be expressed to new faculty upon their hiring and clarified again during their reappointment and tenure reviews.  A record of these conversations should appear in the follow-up letters that accompany these reviews.  

This recommendation follows up on the Faculty Senate's observation in “The Ten Big Issue Facing TCNJ, Revisited” (12 May 2004): “Significant work still needs to be done in defining scholarship within disciplines. . . . Schools and departments should provide written expectations for scholarship to junior faculty, including a rubric under which the quality of a publication will be determined.”   As of this date, only a handful of departments have completed this task.
 
2) The College needs to invest in developing a sophisticated and pro-active Grants Office that is as committed to finding and securing funding opportunities as it is to administering grants.  


3) The College must develop a more comprehensive sabbatical program, one that is commensurate with those of our aspirant peers.  The support for semester-long sabbaticals is particularly inadequate.  The College should offer an enhanced sabbatical program (one semester at full pay) that does not conflict with the current contractual agreement with the State.


4) The College, along with Information Technology, should develop a support structure that encourages a closer working relationship with faculty 
whose scholarship/research requires the implementation of specialized technology. Issues that must be addressed include options for funding equipment needs that are essential to a faculty member's scholarly pursuits, in addition to developing a plan for ongoing support. In order to build on the recent attention given by IT and the College to Academic Computing, a clear policy that outlines support for the teacher-scholar would heighten the possibilities for faculty to pursue scholarship that is reliant on specialized equipment. 


5) An important manifestation of the College’s commitment to the teacher-scholar model is the collaboration between students and faculty on research projects.  The College should vigorously pursue funding for these educational experiences, building upon the success of its summer research programs.  


6) In recent years, the College has seen an impressive increase in the number of students interested in pursuing scholarly projects and presenting their results in professional settings.  We recommend that separate research and travel funds be set aside for supporting these endeavors and that a formal set of application procedures be established and publicized. 


7) The College should reaffirm the importance of existing campus-wide events, such as the Celebration of Student Achievement.  In fact, this year the Celebration of Student Achievement activities have been planned for the last Friday of the semester in order to attract a significant audience from within and external to The College.  Such elevation of the event should continue in the future.

III.   The College should raise the profile of faculty and student scholarship to its internal and external constituencies.
Internal Constituencies


1) An effective communication structure should be implemented for faculty to report their scholarly accomplishments on a yearly basis to their department and school, and to the Office of Academic Affairs.  

2) Faculty Award: Many colleges have established awards for Distinguished Teacher-Scholars that honor a member of the faculty each year.  Typically, the winner of the award is invited to a public dinner and is then asked to deliver a lecture describing their work to the college.  

3) First Year Student Writing Award: TCNJ should recognize academic accomplishment at all levels.  The Provost's Office should sponsor an award for the best essay submitted in an FSP or Academic Writing.  A plaque listing the winners of this award should be displayed in a prominent public space.    

4) Academic Affairs and Student Life should collaborate on developing informal programs based on the exchange of student and faculty ideas.
5) A number of student groups and academic honor societies have done tremendous work in organizing programs involving student and faculty scholarship.  The Task Force recommends that early in the fall semester, the Office of Academic Affairs should sponsor a symposium in which these groups can share their programming ideas and future plans. 

6) Departments should web-publish a newsletter that details the scholarly accomplishments of faculty and students on a yearly basis.  These newsletters need not be expensively-designed, nor do they need to be long.  The newsletters should be published and archived on departmental webpages.  The url should be sent electronically to program faculty, students, and alumni.   

7) Faculty and departments should not have to pay for the use of facilities when hosting academic programs that are not directly connected to their courses.  The current practice of renting space from Conference and Meeting Services seems antithetical to promoting a vibrant intellectual community.


8) Individual schools or departments should hold (or continue to hold) brown bag lunches/seminars several times each semester for faculty to share their scholarship.  
External Constituencies

1) The College should view faculty scholarship – and intellectual life in general – as a potential bridge to its alumni.  Emails announcing academic events should be sent to targeted alumni groups.   


2) Faculty scholars are a neglected development resource.  The Development office should use faculty to speak to alumni groups.  Alumni should be invited to join a TCNJ art historian, for example, on a tour of a major exhibit in Philadelphia or New York – or to attend a talk by a Renaissance scholar on a recent Shakespeare film.  Alumni have the potential to feel great associative pride in the research and creative work of TCNJ faculty members.  This practice is common enough at colleges around the country and should not be difficult to implement.
3) Faculty scholarship should be better employed in the College’s student recruitment efforts.  Admissions recruiters should highlight both student and faculty research when recruiting potential students.  Open House and Accepted Student Day activities could include faculty and student presentations on their scholarly endeavors.  
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� Throughout this document, we use the words scholarship and research to designate “scholarly, creative, and professional activities.”  





� Michael P. Doyle, “’Scholarship Reconsidered’ - Inherent Dangers in its Applications.” http://www.inform.umd.edu/EdRes/Topic/Chemistry/ChemConference/FacultyRewards/Doyle.txt


� Eric J. Ziolkowski, "Slouching Toward Scholardom: The Endangered American College." College English 58, 5 (September 1996), 585. 





