Report of Faculty Senate Working Group on 
 Curriculum Implementation and Assessment

The transformed curriculum promises a richer and more effective educational experience for students. To deliver on that promise, individual courses must be more challenging and the curriculum fully aligned with both program and institutional learning goals. While virtually all courses have been transformed and approved through appropriate department and school committees and the implementation of the new curriculum is well underway, the greater challenge is to provide mechanisms for meaningful assessment. We must document that the new curriculum indeed offers an enriched learning experience both for external accrediting bodies as well as for continued internal evaluation of strengths and weaknesses. 
The Faculty Senate retreat in September 2004 stressed the “need to increase accountability, quality and consistency while still respecting academic freedom.” It is in that spirit that we submit this report addressing key areas integrally related to implementation and assessment and offer points for further consideration as well as specific recommendations. We use the Middle States Student Learning Assessment Subcommittee Self-Study Report as a point of departure. The Middle States Self-Study Report offers a number of substantive recommendations that we fully endorse. In particular:
· Student learning assessment should include both indirect (NSSE, alumni surveys) and direct (ETS exit examinations, licensure examinations, student portfolios) measures. Because direct measures are both valuable and in short supply, more attention and resources should be devoted to data collection using these measures. 

· The administration should provide a centralized location (preferably web-based) to systematically record assessment activities and provide for easy access to assessment data by the appropriate units on campus. This centralized location should improve communication among various units and facilitate effective sharing of findings. 

· Faculty, working together with administration, should develop a master plan of student learning assessment and a program review cycle. The program review cycle will facilitate periodic reporting of ongoing assessment of student learning appropriate to the individual program. The master plan of student learning assessment will incorporate individual program assessment and provide meaningful longitudinal comparisons at the institutional level. 

The full Middle States Student Learning Assessment Subcommittee Self-Study Report may be accessed at http://www.tcnj.edu/~academic/middlestates.htm.

Following are the specific recommendations of the Faculty Senate Implementation and Assessment Committee.

I. Liberal Learning: First Year Seminar (FYS) and Interdisciplinary Concentrations
An integral component of the new curriculum and a foundation of Liberal Learning, the FYS is designed to provide an intellectually engaging, substantive and rigorous introduction to college-level learning. To ensure its continued success, common standards and assessable learning goals must be carefully articulated, but more importantly, faculty must be fully invested in offering engaging and rigorous FYSs on a regular basis. This requires considerable faculty recruitment and development, the establishment of policy as well as attention to student preference choices and articulation with the Office of Student Life. 

Consequently, the committee recommends the designation of a faculty coordinator for FYS as well as the creation of a FYS advisory committee. The faculty coordinator should oversee faculty recruitment and development, consistency between FYSs, articulation of common goals, coordination of student preferences and coordination with the Office of Student Life in making residential assignments. The FYS Advisory Council should be responsible for the review of FYS proposals, the establishment and implementation of policy, and recommending means of assessment of learning goals particular to FYS. The Advisory Council should include faculty, representatives from Student Life and students.   
In addition, faculty must continue to develop interdisciplinary concentrations (i.e., Option A).  While students may opt to fulfill Liberal Learning breadth requirements by taking a series of unrelated courses in various disciplines (Option C), or designing their own interdisciplinary concentration (Option B), pre-established and carefully designed interdisciplinary concentrations are a particularly promising means to promote integrated disciplinary connections in support of Liberal Learning. An effective set of interdisciplinary concentrations will draw together faculty from various disciplines based on their academic interests and provide further support for Liberal Learning initiatives. 

II. Program Assessment


As indicated in the Middle States report, program assessment fully aligned with already established program goals is an essential part of effective curriculum design and evaluation. Effective assessment also requires both direct and indirect measures of student learning. Consequently, the administration has asked each program to submit an assessment plan matrix. The matrices must outline a workable process to measure overall student achievement of programmatic goals. This is indeed an essential first step. 
Yet the call for new program assessment plans has come without adequate faculty development. Programs and departments have been asked to quickly propose assessment matrices with little or no training in assessment. Worse yet, the development of specific strategies to assess student learning under a transformed curriculum, rich in learning-centered activities and increased depth of inquiry, is not easily calibrated. Disciplines vary widely, and thus assessment strategies will also vary. While most programs recognize the need to assess student learning, the committee is concerned about the lack of appropriate resources to engage in truly meaningful assessment. 
To that end, the committee recommends more faculty training and development in program assessment, either through external consultants brought on campus at the department and school level or through support of faculty participation in discipline-specific workshops. Particularly in disciplines where there are not clearly articulated national standards, it is unrealistic to expect faculty with no prior experience in learning assessment to devise measures of assessment. Program assessment must be thoughtful and thoroughly grounded in theory and practice. It requires external consultants or faculty attendance at discipline-specific conferences and workshops designed toward program assessment. 
Moreover, careful and systematic assessment of student attainment of program goals may require substantial faculty time. While we are fortunate to have exceptional on-campus resources such as Ray Barclay and Craig Kapp to assist in the development of a framework for data collection and evaluation, faculty are likely to conduct the actual evaluations. Thus, we recommend that commensurate reassigned time be granted for the development of appropriate assessment instruments and for the evaluation of the data gathered. 

III. Student Evaluation Forms and Alumni Surveys

End of semester evaluation of every course is a cost-effective means to provide for systematic assessment of the depth of the learning experience in individual courses. Yet, the current form is designed strictly for evaluating instructor performance rather than the rigor and quality of the course. Even as a tool to evaluate teaching, the current document is inadequate. CUPPS recommended a number of years ago the replacement and substantial revision of the current student evaluation forms. The CUPPS report argued that the new evaluation forms should focus more clearly on course assessment including questions with indicators of rigorous learning experiences. The need is even greater now as we measure the use of the “fourth hour,” out-of-class experiences, and greater expectations for student learning.  An evaluation tool that places learning at its center, a process that involves both students and instructors, will undoubtedly yield much more valuable feedback than the current document. 

In addition, the College may aid program-level assessment by conducting annual surveys of alumni 5 years after their graduation date. Evidence of student accomplishment after graduation is a key measure of the effectiveness of the curriculum. For instance, the Biology Department may assess its curriculum by reviewing the medical schools and the residency programs that offer our alumni admission. While most programs may simply ask about current and past employers, promotions, job titles and responsibilities, and graduate degrees, programs should be able to add questions that address additional program-specific learning goals.

Because the college’s on-line community currently includes roughly 11,000 alumni of the college, a survey of TCNJ alumni 5 years after graduation is therefore both cost-effective and valuable. We recommend that the Office of Alumni Affairs work with appropriate constituents on campus to develop an on-line survey. 
IV. National Survey on Student Engagement

Like the student evaluation of teaching, the National Survey of Student Engagement (NSSE) is an excellent opportunity to collect cost-effective data to assess student learning. The NSSE, which is administered at two-year intervals, allows for comparisons within an institution (over time) and across institutions. NSSE allows institutions to insert up to twenty additional items into the questionnaire provided that other members of their consortium agree. Because of the limit on the number of added questions, it is unlikely that the NSSE can aid assessment at the program level. However, the NSSE data may be used to assess the Liberal Learning curriculum with a few changes. 

Because the NSSE questions do not align with the learning goals of the Liberal Learning program, we must both review the Liberal Learning goals and the NSSE. There is also little apparent connections between Liberal Learning goals and institutional goals. There are currently seventy-three Liberal Learning goals, many of which may prove difficult to assess. For example, “[s]tudents are expected to learn how higher learning provides an intellectually exiting and challenging experience.” Another goal specifies that “[s]tudents will be able to understand the concept of a ‘theory’”. These goals should be revised in light of their support of institutional goals and reduced to a manageable number. As appropriate, the revised goals should be added to the NSSE survey. 
V. Grade Inflation


A persistent campus issue clearly tied to student, program and institutional assessment is grade inflation. Increased rigor in the delivery and expectations of our courses should also be accompanied by a serious consideration of the effectiveness of our grading practices. Certainly, grade inflation is a national issue and various institutions have instituted measures to address this concern, such as a cap on the number of A grades within programs or transcript notations indicating one’s rank in a course along with the grade received. We strongly recommend that the Faculty senate together with the administration establish an ad hoc committee to examine this issue in depth, conduct forums and submit a report to the Provost and the Steering Committee so that any recommendations may be considered through the governance process.
VI. Summary of Recommendations

· Establish a First Year Seminar Advisory Committee and appoint a faculty coordinator for First Year Seminar

· Develop further the Liberal Learning interdisciplinary concentrations in support of Liberal Learning goals and breadth requirements

· Allocate resources for faculty development and reassigned time for program assessment

· Replace or revise substantially the end of semester student evaluation forms to include course assessment, particularly as tied to programmatic and institutional learning goals

· Develop an online alumni survey

· Investigate the possibility of adapting NSSE to assess Liberal Learning goals

· Review Liberal Learning goals in light of assessibility and support of institutional goals

· Establish an ad hoc committee to examine grade inflation and student assessment in depth and conduct campus-wide forums
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